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The percentage of students who remain in and continue to attend adult 
education classes throughout the semester or year.
Strategies Used by High Retention Teachers in descending order (Source: Jan Jarell and Barbara Pongsrikul, San Diego Continuing Education)
· Begin class on time

· Have a plan for welcoming new learners

· Use a set syllabus for classes

· Give homework

· Grade homework or class work
· Give tests

· Give certificates or prizes

· Give praise

· Call learners if absent

High Retention Class Themes

· Structure – agendas, syllabi, routine, teams

· Organization  - Students are busy, active during entire class

· Community – Teachers know learners’ names and details about their lives

· Examples and Explanations – Teachers know their material


Adults staying in programs for as long as they can, engaging in self-
directed study or distance education when they must stop attending 
program services, and returning to program services as soon as the 
demands of their lives allow.

Three Barriers to Adult Student Persistence 
Situational or Influences of the Adult’s Circumstances:

These barriers include transportation, family responsibilities, financial obligations and related issues that impede students’

Institutional or Influences of Systems: These barriers include program fees, “red tape,” scheduling problems, and other roadblocks inherent in institutional structures.
Dispositional or Influences of Experience: These barriers include students’ attitudes, negative experience with schooling, values and perceptions about schooling that Quigley suggests affect students’ motivation to enroll in and stay in school.

Four Supports to Learner Persistence 
The first support to persistence is the establishment of a goal by the student. The process of goal development begins before an adult enters a program. An adult who could be classified as a potential ABE student experiences an event in his or her life that causes him or her to enter an educational program. The staff of the educational program should help the potential adult student articulate his or her goal and understand the many instructional objectives that must be accomplished on the road to meeting that goal. Teachers should then use those student goals as the context for instruction. This effort must continue as instruction proceeds because goals may change.
The second support is self-efficacy. The self-determination mentioned by students must build on a foundation of self-efficacy, a feeling that they can reach their goals. The term self-confidence is quite often used in adult education literature, but self-efficacy has a different definition. Self-confidence is a global feeling of being able to accomplish most tasks. Self-efficacy is focused on a specific set of tasks and represents the feeling of being able to accomplish that set of tasks.

The third support is management of the positive and negative forces that help and hinder persistence. Programs should help students develop an understanding of the negative and positive forces that affect their persistence. Building on that understanding, each student could make plans to manage these forces so that persistence is more likely. The plans that come out of such an exercise should include strategies for persistence when the forces that affect peoples’ lives cause them to drop out. These plans must be revised as adults persist in their studies and these forces change.
The fourth support is progress toward reaching a goal. If the goal is important, then adult students must make progress toward reaching that goal, and they must be able to measure that progress. Programs should provide services of sufficient quality that students make progress, and programs need assessment procedures that allow students to measure their own progress.
Consider implementing the following to address particular persistence needs.
· Improving the quality of instruction

· Building self-efficacy through vicarious experiences, social persuasion and addressing physiological and emotional states

· Showing progress toward reaching student’s goals

· Creating successful first classes

· Ensuring continuous success

· Encouraging instructor/student collaboration

· Creating a student-centered (not teacher-centered) classroom

· Offering relevant instruction with authentic materials and activities
· Establishing trust, cooperation and a safe, accepting environment of “community”
· Giving productive and immediate feedback regarding student learning

· Providing clear explanations of content

· Accommodating the variety of adult multiple intelligences and “ways of knowing” (adult development stages)

· Using instructional activities that promote active learning

· Planning strategies for “plateaus of progress”

· Using a variety of instructional groupings, such as large group, small group, one-to-one, peer-to-peer, and so on

· Developing students’ problem-solving and critical thinking skills

· Utilizing student feedback to assess teacher/tutor approaches
· Offering a challenging, organized curriculum that addresses the needs and goals of the students

· Scaffolding instruction and providing for reinforcement and practice of skills

· Establishing a lending library of books on tape, videos, software, workbooks, etc.

· Increasing duration and intensity of instruction to match learning needs of students and their learning tasks

· Supporting self-study
· Establishing learning plans for those who must stop instruction

· Assessing progress of students upon return for changes and starting instruction there

· Helping students overcome embarrassment at returning to school

· Building self-confidence

· Addressing situational and dispositional barriers to attendance

· Referring students’ to agencies/services for non-academic needs

· Assisting students to develop effective coping strategies

· Identifying students at risk of dropping out early

· Building commitment from student to achieve goals

· Celebrating student achievements; recognizing students who accomplish goals

· Providing opportunities for student involvement and leadership

· Holding regularly-scheduled conferences with students to talk about goals, review learning plans, and update their progress

· Encouraging students to support each other’s efforts

· Assigning a student mentor/“buddy” for first weeks of instruction

· Fostering cultural awareness and affirming diversity

· Adding informational strategies or community presentations to address student’s needs on such critical topics as violence prevention, nutrition, hygiene, etc.

unless noted, source used was NCSALL


