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New Teacher Orientation Trainer Notes



New Teacher Orientation

SESSION 3:  The Fundamentals of Teaching Adults
	Objectives
	Materials

	Participants will:

· Network with other ABE colleagues
· Engage prior ABE knowledge
· Learn about principles of Adult Learning Theory and consider how to use them in planning for instruction
· Understand how effective instruction for adults may differ from effective instruction for K-12 

· Reflect on positive learning experiences as adults and detail why those experiences were effective

· Understand different learning styles, determine their own preferred learning style and instructional methods for addressing multiple learning styles in the classroom

· Understand learner-centered instruction
· Receive materials for further investigation on Adult Learning Theory

· Explore barriers and supports to retention and persistence in ABE

· Understand the importance of having a curriculum to guide their instruction (including the connection between curriculum and persistence)

· Receive curriculum samples in varying formats 

· Learn about the process and steps of developing curriculum

· Reflect on which format and process might work in their own context 
	Equipment:

· Flip Chart/White Board

· Marker

· Computer

· LCD Projector

Handouts:

· Agenda (for participants)

· Betsy Parrish’s Checklist on Learner-Centered Instruction

· Adult Learning Theory Handout with Additional Resources 
· Betsy Parrish’s Teaching Adult ESL:  A Practical Introduction
· Lennox McLendon’s Packet: Getting Ready – An Orientation to Adult Education 
· Retention/Persistence Handout (NCSALL/DOC)

· Turbulence Article

· Curriculum Packet

· Curriculum Format Samples

· Syllabus Samples

· Curriculum Process Samples

· Curriculum Goals Worksheet

· Evaluations


Time

Activities











	Before the Session
	Distribute or post session agenda
Distribute warm up activity
· Reflection and share with a partner:  Reflect on positive learning experiences you have had as an adult.  What made that experience effective?

	5-8 min.
	Welcome
Ask if anyone wants to share a positive learning experience from the warm up.

Introductions (if necessary)
· Presenters

· If small:  name, org, # years in ABE

· If large:  small groups of 3-5 or presenters ask basic questions of the group
Introduce topics for session
This session was developed with members from Literacy Minnesota’s Professional Issues Committee.

Introduce Literacy Minnesota
· Distribute brochure and additional materials, if available
· View Web Site (www.literacyminnesota.org) 

· Introduce Literacy Minnesota Committees

· Professional Issues

· Legislative

· Volunteer Issues

· Membership and Marketing

· Summer Institute
Ask participants to write down burning questions 

· We will review unanswered questions at the end of the session

	25 min.
	Adult Learning Theory

What does learner-centered mean to you?  What does effective learner-centered instruction look like?
· Have participants talk with the person next to them about what learner-centered instruction means or looks like.
· Participants can share ideas with large group; presenters write main points on the computer or board.
· Distribute handout:  Betsy Parrish’s modified checklist on Learner-Centered Instruction (and effective teaching strategies for adults)

· Briefly compare handout with list developed

Analyzing Learner-Centered Instruction
· Have participants form small groups of 2-3 people per group
· Have small groups work with 2-3 characteristics (from Betsy’s Checklist) and brainstorm examples of how they have and can be implemented in the ABE classroom
· Front-left:  characteristics 1 & 2

· Back-left:  characteristics 3 & 4
· Back-right:  characteristics 5 & 6 

· Front-right:  characteristics 7 & 1
· Place characteristics around room and have groups add their ideas to the paper
· Participants stay in groups and rotate around characteristics.  Groups read and discuss ideas on all characteristics.  They may also add ideas to the lists.

Distribute Adult Learning Theory
· Discuss highlights of Adult Learning Theory
· Discuss a couple resources on the back side for further information

	20 min.
	Retention/Persistence
Define retention & persistence (5 min.)
· Ask participants to create a definition for “retention” and “persistence” in small groups

· Ask a few groups to share their definitions

· Distribute Retention/Persistence Packet

· Discuss the NCSALL definitions (from the Retention/Persistence Packet)

· Highlight the difference between two terms
Identify barriers (3-5 min.)
· Ask participants:  What are the barriers to student retention and persistence? 
· Brainstorm answers as large group.  As people give answers, divide them into the three sections:  Situational, Institutional or Dispositional (see Retention/Persistence Packet, p. 2)
· Key answers should include:
· Situational Barriers
· Family Issues and Child Care

· Transportation

· Work
· Health Issues

· Institutional Barriers

· Program Fees

· Site Location

· Scheduling Problems

· Dispositional Barriers

· Student attitudes

· Students’ negative experiences with schooling

· Students’ values and perceptions
· Introduce the three types of barriers, using the examples to define
Identify supports (10 min.)
· Ask participants:  How can we support retention and persistence? 
· Have participants brainstorm ideas in small groups

· Share answers with large group

· Key answers should include (from Retention/Persistence Packet, p. 2-3):

· Help students establish goals

· Student self-efficacy (Help students feel like they can achieve their goals)

· Help students identify the positive and negative forces that affect their learning; encourage students to identify ways to address to manage the forces

· Help students see progress they make toward their goals
· Have high expectations for learners

· Key Message:  “Yes, there are a lot of barriers.  However, as ABE professionals there is a lot we can do to help our students to continue learning, both in and outside the classroom.”
Distribute Turbulence Article (2-3 min.)

· Found online at http://www.ncsall.net/?id=1151
· Summarize key points from the article
· Encourage participants to read and discuss this article with colleagues



	35 min.
	Curriculum

Ask participants:  What are the benefits of having a curriculum? (3 min.)
· Elicit answers in large group
· Write answers on board or flip chart
Ask participants:  What are the most important components of a curriculum? (5-10 min.)
· Have participants work in groups of 3

· Share answers with large group
· Write answers on board or flip chart
Share curriculum samples; identify key features of each (10 min.)
· Examples may include:

· Marshall’s Revised Scope and Sequence - Not a curriculum but a foundation to build a curriculum (www.marshalladulteducation.org/scopeandsequence.htm)

· St. Paul Public Schools – ESL Levels 0-2

· Minnesota Literacy Council – Advanced ESL; work-focused ESL unit

· Rochester ABE – ESL competencies; reading?

· Department of Corrections  – math 

· Key Message:  These are just a few examples.  Formats can be adapted and/or combined to fit your needs.

· Small-group reflection (in same groups of 3 as before):  Which format(s) might work for you and why? Or what format do you use?  Why?
Discuss the curriculum development process (10 min.)
· Share sample processes of developing a curriculum.  Organizational processes and timelines may include:
· St. Paul Public Schools
· Minnesota Literacy Council
· DOC

· Key Messages: Curriculum Development
· Is a time-consuming process

· Needs resources
· Works best as a collaborative project done by the program’s teaching staff
· Achieves best results with administrative support

· BUT every teacher can and should do this
· Key Message:  These are just a few examples.  Processes can be adapted and/or combined to fit your needs.

· Small-group reflection (in same groups of 3 as before):  What process might work for you? Or what process do you use in your program?

Individual reflection & goal-setting (5 min.)
· Distribute curriculum goals worksheet.  Have participants work individually to complete worksheet.
· Format

· Process

· Next steps

Distribute the Curriculum packet for review and further study (0-2 min.)
· If time, highlight key points of the packet


	5 min. 
	Wrap Up

Evaluations

· Have participants complete session evaluations
Answer questions

· Participants can continue to ask questions after the session
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