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Qualities of an Effective Mentor
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Look at this list that was generated by participants in the project last year.  Circle those you had on your list and put a check next to those you hadn’t thought of and would like to aspire to as a peer mentor.

· Leading one through reflection

· Asks you what you think/need

· Makes you think

· Available

· Affirm what you do well

· Respectful-mutual respect

· Trust- genuine trust

· Prepared to facilitate

· Have some specific content expertise

· Good listener

· Nothing said makes me feel stupid

· Good communication

· Non-judgmental

· Professional
· Admits to mistakes

· Attempts to live up to what is said

· Not afraid to be the expert

· Approachable

Let’s share some things you wrote that are not on this list?
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Anything we need to add…..


 Peer-mentors are…

· committed to meeting regularly to share and discuss issues of concern

· committed to listening without judgment

· committed to keeping discussions confidential

The key to a successful collaboration is that both colleagues practice Active Listening Skills

Practicing Active listening

· Choose an issue of concern to you that you are comfortable sharing with a partner. It does not need to be a teaching issue

· Take 3 minutes to tell the partner about the issue.

· Partner- Ask for clarification if necessary.  Paraphrase what you hear if necessary, probe for more detail; use active listening skills

· Partner has 3 minutes to retell what they heard.

Switch roles and repeat the process

Debrief:

How did that feel?

How did that help you to clarify the issue?
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                             Active Listening
	
	Ineffective Listening
	Effective Listening

	Non-verbal behavior
	Listener looks bored, uninterested or judgmental; avoids eye contact; displays distracting mannerisms (doodles, plays with paper clip, etc.)


	Listener maintains positive posture; avoids distracting mannerisms; keeps attention focused on speaker; maintains eye contact; nods and smiles when appropriate

	Focus of attention
	Listener shifts focus of attention to himself / herself "When something like that happens to me, I ... "


	Listener keeps focus of comments on the speaker: "When that happened, what did you do?"

	Acceptance
	Listener fails to accept speaker's ideas and feelings: "I think it would have been better to ... "
	Listener accepts ideas and feelings "That's an interesting idea; can you say more about it?"



	Empathy
	Listener fails to empathize: "I don't see why you felt that."
	Listener empathizes "So when that happened, you felt angry."



	Probing
	Listener fails to probe into an area, to follow up on an idea or feeling.
	Listener probes in a helpful way; "Could you tell me more about what led you to feel that way?" and follows up: "You said that ... "



	Paraphrasing
	Listener fails to check by restating in own words important statements made by the speaker.
	Listener paraphrases at an appropriate time to check understanding.


	Summarizing
	Listener fails to summarize.
	Listener summarizes progress of the conversation from time to time.


	Advising
	Listener narrows the range of suggesting a 'correct' course of action.
	Listener widens the range of ideas by suggesting a number of alternatives.



From Claire Andrew (2001)

Learning by Doing
A Guide to Teaching and Learning Methods

http://www2.glos.ac.uk/gdn/gibbs/index.htm

Mentoring Project Self-Assessment Checklist
	Learner-centered Instruction

	Principles of learner-centered teaching
	Examples of things I believe correspond to each principle

	1. The content of instruction is relevant to the students’ needs and interests and draws on their experiences and knowledge.
	

	2. Learners have active roles in the classroom.

	Assign classroom roles (Time keeper, space organizer, class announcements.



	3. Learners make choices about content and direction of activities.
	I have learners set goals and hold them accountable to them.


	4. Teachers use authentic language in their interactions with learners, and classroom interactions and tasks are authentic.
	

	5. Assignments and activities promote critical thinking skills.
	

	6. Learners are consistently held to high expectations.
	

	7. Learners acquire strategies that help them learn inside and outside of the classroom without the help of a teacher.
	

	8. Teachers constantly assess teaching and learning in relation to learners’ needs, and adapt instruction accordingly.
	

	9. Activities and interactions appeal to a variety of learning styles and unique learning needs.
	

	
	


	
	


Reflection:  What are your strengths regarding learner-centered instruction?  As you reflect on your answers, what are a couple of areas you would like to concentrate on with your peer-mentor?
My strengths:
Areas I’d like to explore more deeply:

Before you begin observations with a colleague-mentor, write a complete reflection of this initial task.  For each item, remember to include examples of the ways you incorporate the principles into your teaching.  Be specific: describe classroom practices, activities, assignments, and instruction that you believe promote a learner-centered class.  Next include a short reflection of what you see as your strengths and your areas for growth.  
	Issue:  
	Want learners to have more active roles in my classroom.

	Goal:  
	Implement strategies to promote more equal participation by my more reticent students. 

	Key question:  
	What happens when I use turn-taking prompts and concrete rules for participation?

	Observation tool:


	Have Betsy sit with a table and tally participation.

	Outcome:
	They seem more “empowered” to work in groups in the class with the turn-taking language.  I especially see progress with Nancih now in winter quarter; she feels very comfortable using the turn-taking language, and I see her leading her table in activities.  For a shy person, that language has done her wonders!   I can imagine her at work more confident in her interactions, but I don’t know if that’s true.
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Sample form Celeste Mazur

Now practice goal setting with your partner drawing on an example from your learner-centered checklist.

	Me

	Issue:  
	

	Goal:  
	

	Key Question:
	

	Outcomes:
	

	My Partner

	Issue:  
	

	Goal:  
	

	Key Question:
	

	Outcomes:
	


Sample Observation Tasks

Sample 1
	What does critical thinking look like in the classroom?

As you observe, write verbatim what questions the teacher asks and what responses these questions elicit from the learners.



	Teacher Questions
	Learner responses

	
	


Follow-up Discussion

By looking at learner responses, how effectively did the question promote critical thinking? Did learners exhibit any analysis of information, summarizing, comparing/contrasting?  Did learners provide their own opinions or ideas or were the responses factual information from a text?

Sample 2

	What does critical thinking look like in the classroom?

As you observe, note the activities that were used on the left. Write examples of learner responses to these activities on the right.



	Classroom Activities
	Learner responses

	
	


Follow-up Discussion

By looking at learner responses, how effectively did the activities promote critical thinking? Did learners exhibit any analysis of information, summarizing, comparing contrasting?  Did learners provide their own opinions or ideas or were the responses factual information from a text? What types of activities seemed to promote the greatest degree of critical thinking?

Issue: Students have active roles in the classroom.

Key question: How evenly do students participate in my class?

Task: During the lesson, notice how 5 individual students interact with each other and with the teacher.  Write down the students’ names, and mark a V when the student volunteers information or asks a question, mark a C when the student is called on by the teacher, and mark an S when the student interacts with another student.  

	Student names
	Ways they participate

Mark V, C, S

	
	

	
	

	
	

	
	

	
	


Issue: Students make choices about content or the direction of activities

Key questions: What choices do I give my students during the lesson?

Task: During the lesson, note examples of when the students are given options.  For example, students may be given a choice of whom they choose as a partner, which role to take on in a role play, etc.

During your debrief:

Share the information you collected about student participation.  Are there any

students who dominate?  Does the teacher call on some students more than

others?  Is it necessary that all students speak the same amount?  Why or why 
not?  What might be some reasons that students are quiet?

Share the information you collected about choices that students are given.  Why 
did the teacher make the choices s/he did?  What might be some advantages 
and disadvantages of giving over some of this control to students?

Read these excerpts from participants’ final reflections.

· What themes emerge?

· Where do you see evidence of growth among these teachers?

“These varied advanced students took an academic approach to a very challenging project and completed it—completing it was amazing to me for it was not a text 2. … One of the students later confessed that she simply was not going to come to class when given the handout to this project, but something in her made her come.  She happened to be the first to teach, speak at the podium, and read her paper—she bloomed!  What I also liked was that it did not matter what academic level the student was at—some had more writing/reading experience than others—all students who participated accomplished the project to the best of their abilities.”  

“While doing the mentoring project, I had students set goals for activities they were doing as well as at the beginning and end of the course.  I believe we are making progress in this area of goal setting and self assessment.”

“I put more emphasis on the thinking process more than just the final answer.

It took me a while to learn to focus on the process and not just the product. It is a lot more work for the teacher to ask open-ended questions and go through learner’s thinking process instead of checking some answers. However, at the end it pays, since by looking at the process I learn about the learners’ misunderstanding and will have a better chance of removing them.”

“…In addition, the learners seemed to enjoy the graphic organizer on characters. Most of them stated that they had not done an activity like that before. They were all extremely engaged throughout the entire session.”

“ I had the idea to develop a lesson around a study I found on the internet dealing with incarceration rates in the US compared to many countries around the world. I planned with my partner some strategies to convert these numbers into pie charts, using ratio and proportion. I also developed a lesson around a landscape architect’s drawing of a front yard, converting decimals to fractions of feet and inches.  I had been told by the architect that no one on a crew of fifteen people could do this. For this lesson my colleague and I also took the time to plan together. I…. wanted to know how to deliver a lesson that showed a more powerful way to understand the area of a circle for learners who understood rectangular area, but not circular.”
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When will we begin the peer-mentoring cycle? 

How often do we want to do observations (once a week, every two weeks)?

Which classes do we want to observe? 

How often and where will we meet to debrief observations?

What’s the best way to communicate with one another about our observation questions and/or observation tasks before we meet (email,in-person)? 

Contact info:
Anything I should know about your class or students? 

Ground rules:

Names:  



Signatures:

What do I want to see when I walk into an adult learning environment?
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